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Struggling readerS

Have students begin creating a glossary to use 
throughout this unit. As students encounter new words, 
have them record the word, the definition (or definitions 
in the case of multiple-meaning words), and a small 
illustration. 

engliSh language learnerS

To give students guidance with multiple-meaning words, 
display the sentence, “Faults run through the Earth’s 
crust.” Have students read the text that defines the words 
fault and crust and find pictures of both in the selection. 
Then have partners use both words in sentences.

exploring impact and effect

Unlock the Text
Qualitative MeaSureS

Levels of 
Meaning

learning about the causes and impacts of 
earthquakes and where they occur

Structure no headings; heavily illustrated with photos, 
maps, and diagrams

Language 
Conventionality 
and Clarity

informational narrative; scientific terms clearly 
defined; illustrations and photos aid word 
meaning; multiple-meaning words

Knowledge 
Demands

geology of earthquakes; geography; scientific 
terminology

Prepare to Read
levelS of Meaning

The main purpose of Earthquakes is to inform about the causes and 
impacts of earthquakes and to show the areas of the world where they 
usually occur. 

Structure

preview Have students preview the text, focusing on how the text and 
illustrations interact. Ask these guiding questions: Which images did the 
author include captions for? (maps and diagrams) Why do you think this 
is? (to give the reader detailed information about what is shown in the 
maps and diagrams) Look at the maps included in the selection. What 
do the maps show? (They show areas of the United States and the world 
where earthquakes occur.) What information does the glossary provide? 
(definitions for scientific terms in the text) What information does the 
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index provide? (the page numbers where certain topics, photos, and illustrations 
can be found) 

LANgUAgE CONvENTIONALITy AND CLArITy

PrEvIEW vOCABULAry Use the Preview and Review Vocabulary Routine in Part 3 
to assess what students know about the following words: earthquake, destruction, 
tsunami, and observation.

CrITICAL vOCABULAry Use the Vocabulary Activities and Games in Part 3 to 
teach critical, domain-specific vocabulary words, such as shockwave, aftershock, 
seismograph, tremor, and magnitude. 

MULTIPLE-MEANINg WOrDS Help students expand their understanding of words 
with multiple meanings by using the Act Out or Draw Meaning Routine in Part 3. 
For example, contrast wave as a verb, meaning “to move one’s hand back and 
forth as a greeting,” with wave as a noun, meaning “a moving ridge on the water’s 
surface.” Create an illustration for each use. Then, have students do the same with 
other multiple-meaning words in the text, such as shock, crust, fault, mantle, plate, 
floor, coast, rim, and record.

COgNATES Use the list of Spanish cognates at the beginning of this module to 
guide your Spanish-speaking students as they read the selection.

KNOWLEDgE DEMANDS

ACTIvATE BACKgrOUND KNOWLEDgE Tell students that in this unit, they will be 
reading four texts about earthquakes. Use the Quick Write and Share Routine in 
Part 3 and have students share what they already know about earthquakes. Ask: 
What is an earthquake? What do you think an earthquake feels like? What might 
cause an earthquake? How do people deal with earthquakes? 

Model a response, such as: I know that earthquakes are natural disasters and 
that they can cause damage to buildings and roads. I remember hearing about an 
earthquake in California. The news said it was very bad and destroyed the baseball 
stadium in San Francisco! I don’t know what causes earthquakes to happen, but I 
know they are powerful enough to destroy large things.
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Unlock Opinion 
Writing

INTRODUCE

Display an opinion text that students have read during the school year. Point out 
that the writer is explaining something he or she believes to be true. Allow students 
to look through the text and summarize the text as they remember it. Have them 
tell what the topic of the writing is and what the author’s opinion is. 

Explain to students that when they read opinion writing, they may or may not agree  
with the writer’s position. The ideas may be based on the writer’s feelings, or what 
the writer has learned about the topic. Some opinion writing may be supported 
with facts and evidence to explain the author’s opinion. Other opinion writing may 
simply include reasons to support the opinion. Ask questions to get students to 
express opinions: “Should teachers be required to wear school uniforms?” or 
“Which character was most admirable?” Explain that when they write an opinion 
piece, they must give reasons to support their opinion. Provide some opinion 
articles from newspapers or magazines, and have students tell each writer’s 
opinion.

UNDERSTAND TASK AND TONE 

Explain that opinion writing often takes on an emotional or spirited tone because 
the writer may feel strongly about the topic. Explain that expressive words can 
help a writer get his or her opinion across to the reader. Show students examples 
of assignments that require them to write opinion texts. Tell students that they are 
often provided with a topic to write about, but that they are usually responsible for 
deciding what their opinion about the topic is. Remind them that before they begin 
writing, they should carefully read the assignment and understand all of its parts. 
Explain that most school assignments should use a formal tone because they will 
be read by you, their teacher. Explain that as they write, they should pay attention to 
making their topic seem important to the reader and worth getting excited about. 

REFOCUS ON THE WRITING TYPE

Throughout the year as students read or are asked to write opinion texts, remind 
them of the key features of this text type. Opinion writing

•	introduces a topic and states an opinion about the topic.

•	makes a claim about the topic.

•	gives reasons for the writer’s opinion. 

•	may include facts and details about the topic.

•	may offer a possible solution to a problem.
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UNlOck The WRITINg 

STRUgglINg WRITeRS
If . . . students have trouble summarizing an 
opinion they read in an existing work,

then . . . ask partners to work together to 
summarize the opinion together. Provide them 
with a copy of the written work, and ask them to 
underline key words that indicate opinions, such 
as think, feel, good, best, favorite, or bad. Once 
students have identified the opinion, help them 
summarize the opinion in their own words.

eNglISh lANgUAge leARNeRS
If . . . students have trouble expressing their opinion,

then . . . help them practice by asking questions about 
the topic: Do you like ___? What do you like about it? 
Then have them complete a sentence frame to express 
their idea: My favorite part of ___ is ___.

Introduce an Opinion
What Students Should kNOW What Students Will DO

•	Identify how topics are introduced in texts students have read.
•	Recognize elements of a clear introduction.

•	Introduce a topic or text 
clearly.

•	Identify opinions. •	State an opinion.

MODel AND PRAcTIce

Help students focus on how to introduce an opinion topic and state an opinion in 
a clear and concise way for the reader. Choose a topic that most students show 
an obvious interest in, such as games, movies, sports, or personal friendships. 
Explain that the first step in good opinion writing is stating the topic and opinion 
clearly.

MODel We read a nonfiction book about the history of baseball. Then I was asked 
to write about my favorite sport. Instead of jumping right in and saying that I 
love swimming best, because it popped into my mind first, I thought about all of 
the possible choices. I do like baseball a lot, and I’ve played soccer every year 
since I was six, but swimming really is my all-time favorite sport. If I think about 
introducing the topic and opinion, I might begin by saying, “There are so many 
great sports, but swimming is my favorite by far.” 

PRAcTIce Have students work in small groups. Provide each group with a different 
topic and ask them to work together to come up with a collective opinion about 
the topic. Invite each group to present their topic and opinion to the class.

DeePeR PRAcTIce Using the information from the group practice, have students 
work independently to write an introductory sentence or two to introduce their 
topic and opinion. Then have students regroup to compare their introductions.
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Cause and Effect

PurPose

Use this routine with the Cause and Effect Graphic Organizer. This graphic organizer works 

well with any fiction or nonfiction selection that has clear cause-and-effect relationships.

Procedure

1.  Discuss the meaning of the word effect with students. Explain that something that 

happens is an effect. Record or draw an effect on the graphic organizer.

2.  Then ask students: Why did it happen? Explain that the reason something happens is a 

cause. Record or draw the cause on the graphic organizer.

3.  Summarize: To find cause-and-effect relationships, let’s look at one event that caused 

another event. For example, I was late for school because I slept late. Ask students to 

identify the cause and the effect in this situation. Prompt students to come up with more 

examples from the reading selection.

Teaching TiPs

•	 It is usually easier to identify effects first, before the causes. Remind students to ask 

themselves What happened? and Why did it happen? to identify causes and effects. 

•	 List clue words that signal causes and effects, such as because and so. Remind students 

that not all causes and effects in selections have clue words. Guide them in examining the 

text to find effects and then to determine what caused them.

exTend

•	 Students can write causes and effects from reading selections from science, math, or 

social studies classes. They could record, for example, causes of thunderstorms or 

events in history. Ask volunteers to share their work with the class.

•	 Once students are able to use this organizer, point out that in some cases there are many 

causes for one effect or many effects for one cause. Alter the organizer with students so 

they can use it with multiple causes and effects.

•	 If students need extra assistance, fill in either causes or effects before distributing the 

organizer. 

Routines and GRaphic oRGanizeRs
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Cause and Effect
Causes

Why did it happen?
Effects

What happened?

Why did it happen?
What happened?

Why did it happen?
What happened?
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Use the Text Complexity Rubrics in the Scaffolded 
Strategies Handbook to familiarize yourself with 
potential “stumbling blocks” for each text in this unit. 

QUALITATIVE MEASURES
Levels of 
Meaning

learning about the causes and impacts of 
earthquakes and where they occur

Structure no headings; heavily illustrated  
with photos, maps, and diagrams

Language 
Conventionality 
and Clarity

informational narrative; scientific  
terms clearly defined; illustrations  
and photos aid word meaning;  
multiple-meaning words

Knowledge 
Demands

geology of earthquakes;  
geography; scientific terminology

Accelerate Learning for All

UNIT 3 Exploring Impact and Effect

Unlock the Text
Use Prepare to Read to

• ensure text readiness
• support knowledge building
• provide language and concept development

Use Interact with Text to
• examine language and structure
• monitor and support comprehension
• help students access content

Use Express and Extend to
• support academic conversations
• integrate developmental writing tasks

Unlock the Writing
Use the scaffolded lessons for  
module performance tasks to

• unlock the task
• support the process
• talk it through

Use scaffolded opinion, informative  
and narrative writing lessons to

• unlock the mode
• provide a deeper understanding of the process
• extend the writing

Routines and Activities
Use the routines to scaffold learning in  
reading, writing, speaking and listening.

Use the activities to support language and word 
study and to accommodate linguistic differences.

More Support for ELLs
Use the visuals to provide support for content.

Use the passage, vocabulary, and questions to 
build background knowledge.

Use the close reading questions to dig deeper into 
vocabulary and structure.

3.  How can the Scaffolded 
Strategies Handbook help?

1.  What makes the text 
challenging?

Based on your students and the text complexity 
rubrics, determine the support students will need 
to overcome the challenges in the texts. Use the 
resources in the Scaffolded Strategies Handbook  
to support

• English language learners
• struggling readers
• accelerated learners

2.  What types of scaffolds 
will my students need?
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